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Assessing Speaking Using Flipgrid
　　Speaking has consistently been one of the more difficult skills to assess 
in the field of Second Language Acquisition (SLA). There are different 
aspects of speaking which can be focused on, such as comprehensibility, 
accentedness, vocabulary rage, length of pauses, complexity, accuracy, or 
fluency. Speaking could also be measured on the suprasegmental level, such 
as consonant or diphthong pronunciation, stress, intonation, tone, pitch, etc. 
Lastly, there is debate as to who to measure second language (L2) learners’ 
utterances with; native speakers, advanced L2 speakers, or themselves (such 
as their results from a previous test). The 2020 school year has compounded 
the difficulty of speaking assessment because of Emergency Remote 
Teaching (ERT). This large impact is due to reduced practice, 
comprehensible input, repetition, feedback, and fewer opportunities for 
interaction.
　　However, Flipgrid has been a valuable tool for promoting and assessing 
speaking outside of class, and has promising potential for utilization in the 
future for students who aren’t able to come to class for regular practice and 
assessment. In the following paper, the ways in which Flipgrid was used, 
how it promotes practice, how it can be used for speaking assessment, and 
its limitations will be discussed.
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1. What is Flipgrid?
　　Flipgrid is a software and smartphone application developed and 
maintained by Microsoft. Teachers can create groups, or grids, for each 
class and then invite students to join. Encryption, passwords, and more are 
used to ensure classes and students’ privacy and security. Teachers make 
assignments with prompts, which students then create video responses to. 
The prompts are only limited by the teacher’s imagination and goals, 
because they can be links to other articles, links to other websites, videos, 
photos, PDFs, plain text, and almost anything else. This makes it an ideal 
software to mold and adapt to a variety of classes, teaching goals, and 
students.
　　Students then create short videos (up to 10 minutes) replying to the 
prompt. They can record, delete, re-record, as well as edit the videos with 
filters and stickers as many times as they like before posting their reply 
video. It is also possible for them to make a video with a different software 
(for example iMovie) and then upload it to Flipgrid. Students are also able to 
not only make and upload their own videos, but also watch and reply to 
videos that other students in the class have posted as replies.
　　Teachers can watch videos and give text feedback, video feedback, 
and/or give numerical grades. Most of the data on the grid (in terms of 
names, email addresses, grades, written feedback, length of videos, number 
of views, links to the students’ videos, etc.) can be downloaded in an Excel 
sheet, and easily copied and pasted into gradebooks or used for research 
purposes. There is also a transcript function, however it has so many errors 
as to not be useful at time of writing.
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2. How does Flipgrid impact speaking practice?
　　Flipgrid allows students to record themselves speaking in response to a 
prompt or assignment, as well as reply to other students. This should 
facilitate speaking in the following ways:
　a) 　 Deliberate practice: According to Ericsson, Krampe, & Tesch-Römer, 
(1993) and Gladwell (2008) deliberate practice has been shown to be 
significant in order to develop skill proficiency. This has been 
supported by research in SLA from Elgort (2011) for vocabulary 
skills, DeKeyser & Criado (2012) for automatization skills, and Nagata 
(1998) for grammatical skills. In the past, it has been easy for teachers 
to assign deliberate speaking practice outside of the classroom but 
difficult to ascertain if students completed the practice by themselves 
in English. Anecdotally, students have been seen with questions 
assigned by English teachers to interview foreigners, which begin in 
English but switch to Japanese, and done in groups rather than 
individually. Practice such as this can be categorized more as time on 
task rather than deliberate practice, which has little research 
supporting its significance in developing skills. Flipgrid videos hold 
students accountable and act as evidence of deliberate practice, or 
lack thereof. For example, if students are assigned a five-minute reply 
to a prompt, and they spend 10 minutes preparing for it, over the 
course of 14 weeks this will result in at least 3.5 hours more 
deliberate practice. Whether or not this has significant impact on the 
development of speaking skills has yet to be researched, however the 
theoretical background is strong.
　b) 　 Interaction: Students are able to listen to and then reply to each 
other’s videos. This creates asynchronous interaction online. 
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Interaction has shown to improve speaking skills according to the 
Interaction Hypothesis (Long, 1981), the Output Hypothesis (Swain, 
2005), and Zone of Proximal Development (ZPD) (Zygotsky, 1978 via 
Dunn & Lantoff, 1998). The Interaction Hypothesis states that the L2 
is developed by the communication successes, breakdowns, or repairs 
through negotiating for meaning. The Output Hypothesis shows that 
learning takes place when learners notice the gaps and errors 
between their developing interlanguage and the L2, and where they 
can “test” ideas they hold about the L2 and receive feedback about 
these hypotheses. Lastly, the ZPD aids L2 development when an 
interlocuter scaffolds a student to achieve a higher level of L2 than 
they would be able to achieve on their own. The interaction online 
through Flipgrid has the potential to develop L2 in those ways. 
Flipgrid is asynchronous interaction, but it is in videos rather than 
writing, which lacks research.
　c) 　 Comprehensible Input: Nation (2007) defines this as input that has 
96% or more language features that the learner already knows or 
comprehends. Use of comprehensible input develops fluency by 
strengthening access to the memories of these L2 language items, 
which should increase speed and accuracy of access. If students 
cannot understand the input, then there is little chance of them 
developing fluency because they will focus on form rather than 
processing meaning, according to the Trade-Off Hypothesis (Skehan, 
2009). One prompt on Flipgrid will be replied to multiple times (once 
by each student). These L2 learners’ replies or utterances are 
potentially more comprehensible to other L2 learners, because of 
reductions in speed, word linking, slang, low-frequency vocabulary, 
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and increases in gestures and repetition (Trofimovich & Isaacs, 2012). 
Therefore, students’ exposure to comprehensible input will increase.
　d) 　 Repetition: Students are able to record and re-record their videos as 
many times as they like. So, they will be able to hear their own voices 
repeating certain language features (vocabulary, grammar, 
pronunciation, etc.). They are also listening to other students’ videos 
about the prompt, which can include some repetition of target 
language features. These two instances of repetition will strengthen 
memories, by repeatedly accessing these target language features. 
The time needed to recall the language features will decrease, which 
will help with speaking fluency development. For example, if a 
teacher asks students to use certain vocabulary or grammar from a 
lesson, then reply to 2 students, then they will be exposed to these 
target language features twice as often, which should strengthen 
their comprehension and memory of them. This is supported by 
research from DeKeyser & Criado (2012) about automatization skills 
and DeKeyser’s Skill Acquisition Theory.
　e) 　 Feedback: Students can receive feedback from teachers, as previously 
explained, in text, videos, and/or grades. Teachers can easily direct 
their attention to errors and give direct, specific advice. Teachers are 
also able to re-watch videos, which allows teacher to transcribe 
specific mistakes, or determine what students had meant more easily 
than with in-person, in real-time utterances. Students also receive 
implicit and indirect feedback from other students in terms of 
comprehensibility. If a student’s utterance is able to be understood 
and replied to, then this implies it was comprehensible and more or 
less correct. If a miscommunication has occurred, then they can re-
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watch their video to find the error. This will give them insight into 
gaps and holes in their L2 knowledge, which according to the 
Noticing Hypothesis (Schmidt, 1990) is an important step in correcting 
and improving the interlanguage.
　　Although Flipgrid and mobile assisted language learning is still under-
researched, for the above aforementioned reasons, speaking skills have the 
potential to be improved by utilizing Flipgrid. Without the use of Flipgrid 
during the ERT year, opportunities for speaking practice can decrease. 
Zoom can also promote speaking practice, however with less repetition and 
limited feedback. Also, because the entire class generally uses Zoom at once, 
there is more potential for technological problems than individual students 
uploading and watching videos on Flipgrid.
　　Lastly, student reception to Flipgrid has been mostly positive. A survey 
was distributed to first-year students (N=90) where they were asked to give 
their thoughts, feelings, and impressions of Flipgrid. Below is a sample of 
four survey replies.
　　　　 “I like this activity. Because, we can get chances to speak more 
English and know other student's opinions. So, I think Flipgrid 
improve our English skills. I think replying to our classmates is 
good for each other, because we can check that other student 
understand my speeches and listening to a lot of ideas. I like 
Flipgrid more than Zoom. Because Flipgrid can retake many tame 
(sic/time). Therefore, we make good movies and don't be afraid to 
upload Flipgrid on internet.”
　　　　 “During the summer vacation, I attended the Eiken Level 2 
interview without preparing for it, but I was able to pass it.  I 
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thought it might be because I was doing flip grids every week.”
　　　　 “Thanks to the Flipgrid, I think I can improve my English skills. 
Because it took so long time to make the video. Thanks to that I 
speak English so long time.”
　　　　 “It is very easy and I understand that we have to (use) a tool to 
show a result. In fact, my ability improved to make sentence in 
English based on the topic. Moreover, I wasn't good at grasping the 
content at other's speed, but now I got a little better. I like Flipgrid 
more than Zoom. In Zoom, I need to think about the topic and make 
a speech at the same time. In that case, I panick (sic) easily and 
can't speak well."
3. How was Flipgrid used to measure speaking skills during ERT?
　　Students were given speaking prompts related to their textbook units 
every week during the ERT spring 2020 semester. Students were assessed 
on time, complexity, and fluency.
　　Time was graded 0-10 points, with 1 point awarded for each 30 seconds 
of speaking without long pauses (long pauses were defined as more than 5 
seconds). Students were encouraged to speak a minimum of 3 minutes, and 
most students achieved this each week. Longer utterances and shorter 
pauses are associated with higher perceptions of fluency (Trofimovich & 
Isaacs, 2012).
　　Complexity was graded 0-10 points, in the following manner:
　 • 　 9-10 points= Using 6 or more words from the vocabulary page/
vocabulary related to the topic, using 6 or more conjunctions (and, 
but, because, so, also, that’s why, not only A but also B, anyway, next, 
finally, etc.), using 6 or more set phrases (In addition, I have X reasons 
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why, My first/second/third reason is, I believe that, If you ask me, 
According to X, etc.), giving details and 6 or more adjectives (cold, 
fast, amazing, beautiful, etc.) or adverbs (coldly, quickly, amazingly, 
beautifully, etc.), giving both sides of an idea/arguments not just one-
side, and connecting the prompt idea to other related ideas. These 
show complexity in a variety of ways.
　 • 　 6-8 points= The same as above, but 4-5 times, one-sided arguments 
used, and not related to anything else.
　 • 　 4-5 = The same as above, but 2-3 times, and ideas aren’t explained 
very well or in detail, or were confusing.
　 • 　 1-3 = Same as about, but none or only once. Ideas and reasons weren’t 
explained with examples, details, or explanations. Student went really 
off-topic, or had didn’t expand enough. They used high-frequency 
vocabulary many times (kind, nice, delicious, good, cute, etc.).
　　Fluency was also 0-10 points, and graded in the following way:
　 • 　 9-10 points = Students were not reading directly from a paper, but 
notes, outlines, and/or mind maps were allowed. Students gestured 
naturally and had few long pauses. If there were pauses, they were 
filled (use of um or uh). Students looked relaxed, laughed, smiled, 
made jokes, and generally used the L2 in a similar manner as to how 
they would speak in their L1. Students might link, reduce, use correct 
intonation, or use other suprasegmental features related to English.
　 • 　 7-8 points = The same as above, but gesturing a little, some long 
pauses, not relaxed but trying, and linking sometimes.
　 • 　 5-6 points= The same as above, but no gestures, some long pauses, 
not relaxed at all, and not linking.
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　 • 　 3-4 points = The same as above, but using written sentences more 
often, many long pauses, not relaxed, not linking, and repeats the 
same thing many times.
　 • 　 1-2 points = Students read directly word by word from a paper, no 
gestures, no pauses because of reading directly, a lot of katana 
English, use of Japanese, and very little effort in general.
　　Basically, these criteria were chosen to their promote their use of new 
vocabulary and phrases, develop speaking fluency (in terms of reducing 
pauses, variety of vocabulary, non-verbal communication, etc.), and help 
them reduce reliance on papers and detailed planning. Students were given 
a numerical score from 0-30, and direct written feedback for each video. 
However, given the flexibility of Flipgrid, teachers can adapt grading 
rubrics to their individual class or student needs and goals.
4. What are the limitations of Flipgrid?
　　Students had technological problems with recording and uploading 
videos at the beginning of the semester, and especially if videos were 
uploaded after 11pm. After a month or two, students were able to use the 
technology more easily, but there was much confusion in the beginning. 
Students need to be reminded to upload their videos during the daytime 
rather than late at night.
　　Students were embarrassed to have their room, voices, faces, and more 
be seen and judged by other students. This is especially true during ERT 
because students had never met each other, and therefore had no 
relationship to each other. A survey was given at the end of the semester, 
where comments such as these were typical.
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　　“I'm not so sure about my face, so I hate showing my face.”
　　“I dislike watching my face on screen or listening to my voice recorded.”
　　 “I don’t like Flipgrid, because I am very shy. I need to show my room 
and face in it. So, I tried not to show my room when I filmed the video. 
This preparation was very hard for me. When I made a strange face or 
voice, I retaken the video. The reason is that I don’t want my 
classmates to see my failed video.”
　　Therefore, steps should be taken to reassure students that their faces, 
voices, and room are not being judged and to reduce state anxiety in other 
ways.
　　Grading videos takes a lot of time for teachers. Weekly video 
assignments cannot be recommended because of the time involved with 
watching, commenting, and grading each one. However, grading bi-weekly 
videos has been more manageable. Grading and feedback depends on the 
teacher, so if a simple pass/fail assessment it given, then this will speed up 
grading.
　　In conclusion, Flipgrid should be considered as a valuable tool for 
teachers in the future, not only during ERT. It’s an excellent way to assess 
speaking because it provides a central and private way for teachers to post 
assignments or prompts, a private and secure way for students to create 
videos, and allows students more speaking skill practice, comprehensible 
input, repetition, feedback, and opportunities for interaction outside of the 
classroom. When ERT is over, Flipgrid could easily be adapted in the future 
for students with special needs who are absent, or as supplemental work to 
classroom assignments. Although more research needs to be done on 
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asynchronous video use in speaking skill development, there is potential for 
significant skill development.
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